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ABSTRACT
A Comparative Study of Selected Aspects of the
Undergraduate Continuing Higher Education and the
Traditional Undergraduate Programs
at a Massachusetts State College
(June, 1978)
John Thomas Murray, B.S., M.Ed., VIorcester State College;
M.S., Syracuse University; Ed.D., University of Massachusetts
Directed by: Professor Mary R. Quilling
While the num.ber of college age youth seeking admission
to the full-time day model of higher education has declined
in recent years, the number of older adults seeking admission
to night school higher education programs has spurted ahead
dramatically. At present there are seventy ( 70 ) institu-
tions of higher learning engaged in part-time night school
activities in Massachusetts. Lagging behind program growth
directed toward the needs of an older adult clientele, how-
ever, has been the actual use of evaluation strategies need-
ed to legitimize the educational value of these programs.
A data base that permits intelligent decision-making
is essential for the planning and conduct of an educational
program. In essence, the present study was a series of
investigations about the quality of the night school
iv
undergraduate program at one campus based on:
(1) perceptions faculty and adm.lnistretors hpve
.
regarding the comparative quality of the
undergraduate continuing higher education
program and traditional unc’ergraduate
program (study I),
(2) a comparison of the academic performance in
their initial and later program.s of former
continuing higher education students v7ho
transfer into the traditional day school
program, as Indicated by quality point averages
(study II )
,
(3) a comparison of the overall quality point
averages of continuing higher education
graduates v;ith those of day school graduates
( study III )
.
A stratified random samiple of faculty or students vi8.s select-
ed for each investigation. The data were collected both by
means of an opinionnaire completed by faculty and adminis-
trators and by inspection of official college transcripts.
The opinionnaire 3 developed by the investigator, queried
faculty and administrators about or regarding their view of
night school student abilities and perform.ances , the quality
of instruction, and institutional arrangem.ent s . The research
purposes were attained through use of descriptive and statis-
tical procedures.
An analysis of the data resulted in the following
findings
:
I. Com.parative inform.atlon on both program.s suggests a
difference in favor of
:
1 . the capabilities of night school students over
their day school counterparts in the areas of
motivation, vocabulary, and spoken expression;
2. the academic performance of night school stu-
dents over their day school counterparts in the
' areas of class attendance, positive attitudes
toward learning, and tendency to participate in
class discussions;
3. the instructional component of the day school
program over that of the night school program
in a number of areas including quality of
courses, laboratory experiences, extra help
given students, and counseling of students;
4. the institutional arrangements for the day school
program over that for the night school program in
the areas of support services, salaries, effec-
tive use of resources, and faculty recruitment.
II. Comparative information on both program.s suggests no
difference
:
1. between the capabilities of night and day school
students in a num.ber of areas including written
expression, quantitative abilities and creative
skills
:
2. between the academic performance of night and
day school students in a num.ber of areas inclu-
ding performance on exams, completion of home-
work assignments, and general educational growth
as a result of coursework;
3. between the instructional component of the night
and day school programs in teaching strategies,
grading, and time spent to organize lessons;
4. between the grade achievement in their initial
and later program.s of former night school stu-
dents who transfer into the day school program.;
5. between the overall QPA of night and day school
graduates
.
vi
In sumrrary
,
the collected data on this specific
college suggest that problems associated with the con-
tinuing higher education program do not lie with the
students. Changes will be required in the instructional
component and institutional arrangements of the undergrad-
uate continuing higher education program if older adults
are to reap the benefits of a quality education.
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CHAPTER I
INTRODUCTION
Background of the Study
The winding-down of the Vietnam V/ar in the early
70 * s coupled with the ensuing post—war recession spelled
disaster for many colleges. Clearly, the unprecedented
growth of traditional higher education in the ^O’s and
60 ’s slackened. The end of the "good tim.es" found many
colleges facing a levelling off of student enrollment
along with decreased appropriations for capital develop-
m.ent and operating budgets. Som.e educators then thought
that reduced student applications and tighter budgets
were tem.porary phenomena, but studies by The Carnegie
Com.mission on Higher Education ( 1973 ) and others showed
this not to be the case. The declining number of stu-
dents seeking admission to the full-time day model of
higher education has been influenced by several factors,
including a reduced number of I8 to 22 year-old students,
the inability of many college graduates to obtain jobs,
and the ending of the selective service draft for which
college enrollment provided a tem.porary alternative.
The faltering national econom.y, including the continued
1
2inflational spiral, contributed to the budgetary problems
affecting both private and public institutions of higher
learning. While future economic conditions and prior-
ities are unpredictable, the diminishing perceived util-
ity of a college education and the declining birth rate
prophesy the availability of fewer young adults to fill
classroom.s and dormitories in the years immediately ahead.
Therefore, many observers of higher education now feel
that the demographic and economic context of traditional
higher education may continue to worsen during the next
decade.
In order to stave off further trouble, higher ed-
ucation has had to find new markets for its services.
Such a market appears to be adult higher education. In
this country there are twelve million adults over age
twenty-five who have some college experience but have not
graduated, and thirty-eight million who have com.pleted
high school but have not attended college (Adam.s , 1973).
These numbers are projected to Increase by at least 50
percent by 1990, The developm.ent of nevj- continuing higher
education programs e:xpressly designed for these older
adults has gained momentum over the past fev: years. That
continuing higher education is the new growth sector in
m.any colleges and universities today is illustrated by the
fact that its enrollments have grown more rapidly than
3have full-time day school enrollments. For instance, in
1975 approximately forty percent of the students in-
volved in Massachusetts public and private higher educa-
tion were older adults who were part-time students in
continuing higher education programs. Additionally, a
recent New England Board of Higher Education survey re-
ported in the Boston Globe indicated that full-time en-
rollment in Massachusetts grew by 4 percent from 1974 to
1975 while part-tim.e night school enrollment went up 18
percent
.
While the accumulation of various pressures has m.ade
respectable the inclusion of adult higher education in the
mission of colleges and universities, quality cannot be
gauged by enrollment growth or num.ber of degrees granted.
Historically, as well as currently, continuing higher ed-
ucation programs continue to be viewed with a Jaundiced
eye when compared with traditional higher education in the
country (Barzun, 1968 ; Perlman, 1975).
Why is it that academicians in general harbor nega-
tive feelings toward continuing higher education programs?
This question is particularly timely in vievr of the broad-
er audience now being served by continuing higher educa
tion. Educated queries in response to this question may
be organized in a threefold categorization dealing with
inputs, operations, and outputs (.Astin and Panos , 1971).
\
This categorization provides a systematic way in which to
assess the effectiveness of an educational program. An
/
analysis of conceptual issues relevant to the evaluation
of an alternative higher education program cannot be se-
cured without raising questions of the following sort:
Inputs: Do night school adults have the
prerequisite skills and motivation neces-
sary for successful undergraduate work?
Operations: Do the variables that char-
acterize a successful program (e.g. worth-
while curricula, instructional techniques,
etc.) indicate the continuing education
program compares favorably with the day
school program?
Outputs: Do night school students’ per-
formances, knowledge and other behaviors
compare favorably with those of day
school students?
Unfortunately, a search of the literature for published
evaluations of continuing higher education programs is
disappointing. Most published reports in this field con-
cern themselves only with rationale statements and program
descriptions rather than with questions of input, operation,
and output characteristics that methodologists believe
should underpin program evaluation. Until program assess-
ment and other institutional research activities focus on
continuing higher education, the credibility of the learn
ing experience in these programis will remain suspect.
and feasible to generate dataIt is both necessary
5based on continuing higher education instructional pro-
grams to inform opinion, as well as to guide decision-
making. The previously noted skepticism, while possibly
warranted for certain programs, should be dispelled for
others. Without data, there is no a priori reason why
continuing higher education should or should not be accord-
ed equal status with traditional full-time higher educa-
tion. Much can be said in support of continuing higher
education as an alternative education system for adults.
To expunge the notion that these programs are the nadir of
academic life, however, accurate assessment is required;
data collected should prove useful, as well, in program
development
.
The question of program quality, while presented
here as general and pervasive in academia, needs to be
addressed at the institutional level with respect to the
continuing higher education program. The remainder of the
present study, therefore, is focused on the characteris-
tics of the continuing higher education program at a sin-
gle institution of higher learning - Fram.ingham State
College at Framingham, Massachusetts.
Statement of the Problem
Is there any justification for the negative attitude
academia has toward undergraduate continuing higher
6education programs? With this question as a starting
point, the basic aim of this study was the gathering of
data concerning the quality of the continuing education
program at Framingham State College. How does one go
about monitoring a continuing education program to assess
its effectiveness? Several research approaches are
possible. The specific purposes of the present study were
I. to determine what specific attitudes
are held by regular faculty at
Framingham concerning the quality of
the undergraduate continuing higher
education program.
II. to compare academic performance in the
continuing higher education program
and the traditional day school program.:
(a) by contrasting the performance
in the two programs of former
continuing higher education
students who transfer into the
traditional day school program,
Cb) by comparing the quality point
averages (QPA) of continuing
higher education graduates with
those of day school graduates.
The first purpose in the present study deals with faculty
perceptions about inputs, operations, and outputs, where-
as the second purpose deals with actual student perform-
ance .
7Overview of the Study
In this section, the procedures utilized in the
present investigation will be briefly summarized.
Study I
. Attitudes of the regular faculty and adminis-
trators toward a continuing higher education program are
important. A forty-five (45) item opinionnaire was con-
structed for the purpose of measuring attitudes which re-
flect upon student capabilities (inputs), course contents
(operations), and student performances (outputs), as well
as upon the prestige of the program. The opinionnaire
was administered to a stratified random sam.ple drawn from
the regular personnel roster to include: (1) fifteen (15)
administrators and librarians who by edict of the State
College Trustees are not allowed to teach in the night
school program; (2) fifteen ( 15 ) regular faculty mem-
bers who teach in the night school program but rarely teach
the same courses in both programs; and (3) fifteen (15)
day school faculty who regularly teach the same courses in
both day and night school program.s.
Study II. Records at Framiingham State College indicate
that over the past eight years more than 400 matriLCulated
students have transferred from the continuing higher ed-
to the day school program. Among theucation program
8many reasons for transferring are two oft-given ones:
a desire by the student to complete his program in a
shorter period of time, and the need for courses that
satisfy degree requirements but are offered infrequent-
ly at night. A random sample of forty (40) students was
selected from this population. For the sarnple, the grades
(A=4, B=3, ... E=0) received in the night school program
were compared with those received by the same student in
the day school program by department (e.g. Modern Novel
vs. American Writers I, Child Psychology vs. General
Psychology, etc.). Statistical analysis of the data
utilized a t-test for paired variates.
Study ' III
.
Accurate data with respect to the comparabil-
ity of performances of night and day school students are
needed to describe adequately both the diversity and
commonality of the two student populations. One readily
available index is quality point averages. A sample of
forty (40) students was selected from each of the follow-
ing two (2) populations: graduates of the continuing
higher education program and graduates of the day school
program. The sample was random, and stratified by subject
maj’or. The quality point average of each selected grad-
uate was secured directly from his transcript. An analysis
of variance was utilized to test for significant differen-
ces between the groups.
9Definition of Terms
The terms used In this study conform to the gener-
ally accepted meaning conveyed In the literature. These
terms are defined as follows:
1* Lifelong learning Includes, but Is not limited to,
adult basic education, high school equivalency, con-
tinuing higher education, independent study, agricul-
tural education, business education and labor educa-
tion, occupational education and job training programs,
postsecondary education, and also education activities’
designed to upgrade occupational and professional
skills, to assist business, public agencies, and other
organizations in the use of innovation and research
results
.
2. Adult basic education refers to educational programs
designed for persons with less than the equivalent of
an eighth-grade education.
3. High school equivalency refers to educational program.s
undertaken after completion of the eighth-grade level
up through twelve years of school.
4. Continuing higher education refers to courses, pro-
gramg and students within a degree-granting institu-
tion which fall under the jurisdiction of the Division
of Continuing Higher Education or University Extension
or equivalent.
5. Part-tim.e night school students norm.ally describes
continuing higher education students who meet the
standard requirements for a degree by completing an
evening college program.
6. Part-tim.e in regular full-time program.s is defined to
include all part-time study options, students, and
programs which are not under continuing higher educa-
tion and which are funded through the regular institu-
tional budget.
7. Matriculated students refers to students vrho have been
admitted to undertake a program toward an undergrad-
uate degree.
10
8
.
9 .
points for a given course are determined bymultiplying the course credit by the corresponding
number of quality points (A=il, B=3 E=0)
Quality point average (QPA) is computed by dividingthe total number of quality points by the total
number of course credits.
Limitations of the Study
Certain limitations in the present series of invest-
igations are inherent in their respective methodologies.
While conclusions are limited to the undergraduate contin-
uing higher education program at Framingham State College,
there is sufficient similarity between the units of the
ten-campus Massachusetts State College System and other
schools such that some interpretations and inferences can
be made and suggestions given for future work with contin-
uing high,er education programs.
With respect to the first purpose of the study,
Framingham personnel perceptions, the well-known difficulty
of measuring attitudes must be taken into account when in-
terpreting the findings. The attitude study was restricted
to one campus and undertaken during one brief period of
time. There was no comm.ercially available instrument for
the purpose of the present study and therefore it can not
be known if the constructed instrument contained the "best"
items. Nonetheless, careful attention was paid to the pro-
cedures used to gather and express the data.
11
A sufficiently large random sample of personnel was selec-
ted to participate in the study, and all respondents were
assured of anonymity to encourage honest responses. The
participation rate was excellent, an indirect indication of
the perceived quality of the instrument and relevancy of
the problem. The reliability of the instrumentation was
Judged to be sufficient for research purposes, since the
data reported are averages of Individual responses.
The studies on student quality point average (QPA)
can best be described as "quasi-experimental" investiga-
tions. It was not possible to assign students, to contin-
uing higher education and day school programs and thus en-
sure experimental equivalence of the two groups being com-
pared .
While the preceding limitations serve to act as con-
straints on the interpretation of the findings, they do
not invalidate the present study. In retrospect, the
stated problems were amenable to scientific inquiry. The
generated hypotheses were carefully formulated and pro-
vided guidelines to follow while studying the problem.
Thus, the scientific procedures utilized to collect and
analyze the data make possible replication of the present
studies and provide a systematic plan to evaluate the form-
ulated hypotheses.
In summary, the present studies do provide valid
12
information about a specific continuing higher education
program. When considered collectively with other research
in this area, the present investigations have a good
chance to alter our thinking on night school students and
affect the strengthening of the instructional component of
continuing higher education programs. To the extent that
these programs have graduated students in the past, the
community and employers should know whether these grad-
uates compare favorably with day school graduates.
CHAPTER I I
REVIEW OF RELATED LITERATURE
This chapter relates the significant literature on
continuing higher education programs to the research pur-
poses of the present studies.
Introduction
Equal educational opportunity for all rather than
education-for-the-elite only is an important tenet of the
educational philosophy in the United States. This creed
and the foundations of our present public school system
were laid in the early l600's by the Puritans shortly af-
ter they landed in Massachusetts (Wright, 1957). Within
the next two decades, the same colonists founded the first
permanent institution of higher education - Harvard
College. Other states followed the lead of Massachusetts
in higher education resulting in the establishment of an
additional eight private colleges by 1776.
As private colleges grew in number, there emerged
an increasing dissatisfaction with the curriculum offered
by these Institutions, for private colleges in the colonial
period were founded to educate for the ministry and were
not responsive to the needs of governmient , industry, and
13
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agriculture. This dissatisfaction led to the establish-
ment of state universities, the first being founded in
North Carolina in 1795 . By the time of the Civil War,
twenty-one state universities had been established. The
development of state-controlled systems of higher educa-
tion along with the Morrill Act of 1862 (Land Grant College
Act) set the stage in later years for the beginning of the
continuing education movement in higher education (Knowles,
1962 )
.
The end of the nineteenth century found consumers
pressuring colleges for services to deal with their real
life problems. A few examples Illustrating consumer needs
at this time are presented by Morton ( 1953 )
:
A group of elementary and secondary school teachers
petitioned a university to arrange study opportunities at
times and places which would allow continuing their pro-
fessional training ....
Owners of a machine shop requested a university to
give instruction in engineering courses at night so that
they and their employees might have the benefit of this
training.
Efforts in response to these various forces savj evening
programs set up to meet the priorities of working adults.
The first formally organized continuing higher
education programs occurred under the aegis of university
extension divisions in 1891 at the Universities of
V/isconsin and Kansas, and in 1892 at the University of
Chicago. University extension programs received added
\
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momentum with the passage of the Smith—Lever Act in 191^,
providing federal funds to each land-grant college for the
purposes of planning and conducting educational programs
in the field of agriculture. The turn of the century also
found the six-week summer session gaining acceptance at
universities around the country. From these early begin-
nings, the continuing education movement in higher educa-
tion slowly grew as a response to the needs of older adults
to include both traditional and nontraditional offerings.
The literature of the formative years of continuing
higher education records frequent complaints from faculty
and administrators, some of which were possibly justified.
Then, as is the case today, critics in academia deemed
continuing higher education programs to be secondary to
the regular academic programs (Knowles, 1962).
Program and Student Characteristics at
Framingham State College
As has previously been noted, the notion that higher
education must meet more of the needs of the citizenry was
first articulated with the establishment of state univer-
sities and shortly thereafter with the opening of technical
institutions and normal schools. The first public normal
school was founded in Lexington, Massachusetts, in 1839 j
with the expressed purpose of preparing teachers for the
16
schools of Massachusetts. The school was moved from
Lexington to West Newton and then to Framingham during the
next 14 years. The academic programs at this first public
normal school
,
now known as Framingham State College, have
undergone many changes during the intervening years. The
degree of Bachelor of Science in Education was initially
granted in 1935, other baccalaureate degrees in 1959
,
and
the first graduate degree in I 96 I. Although its mission
continues to include teacher training, students may now
choose a major from among twenty fields of study. The
undergraduate programs are accredited by the National
Council for the Accreditation of Teacher Education and the
New England Association of Schools and Colleges.
Framingham State College today enrolls each semester
over 3300 full-time undergraduate students in the day
school programs plus another 1300 part-time night school
students in its Division of Continuing Education. The
Division of Continuing Education began offering coursework
to older adults in 1954. Initially, these offerings were
a response to the demands of local teachers who needed
post-baccalaurate training in order to qualify for salary
increases. Demand for undergraduate course work followed,
culminating with the offering of degree programs and the
filling of the position of Director of Part-Time Under-
graduate Programs. In 1977, approximately 60 students
17
graduated from the night school program while about 600
students graduated from the day school program.
The Framingnam night school bulletin indicates that
most course titles and descriptions are similar to those
found in the day school catalog. Courses are offered pri-
marily in the late afternoon and evening. While the total
number of contact hours for a given course is the same for
both day school and night school, the number of class meet-
ings for that course varies among programs. A typical
night school course meets once per week while its counter-
part in the day school program m.eets three or four times
per week. However, some required courses are never offer-
ed at night; the number of fields of study older adults
can pursue is thus limited. For example, degrees cannot
be earned at night in Art or Earth Science.
The day school faculty numbers 150, nearly 60 per-
cent of whom hold doctoral degrees. Approximiately 50 per-
cent of the night school staff, v/hich numbers around 110
each semester, are day school faculty. While most day
school faculty are full-time and tenured, all night school
faculty work under a one semester contract. Employment in
the night school program, is usually contingent upon a
satisfactory course enrollment (usually 15 students) with-
out which the course is automatically terminated. This
last m.inute cancellation policy is a prime reason why
V
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there Is reluctance on the part of many day school faculty
to participate in the program. The reason for this policy
is that the Division of Continuing Education is self-sup-
porting and therefore operates almost entirely from stu-
dent tuition monies.
At Framingham, most of the undergraduate night school
students fall into one of the following three categories:
Cl) matriculated part-time students who will
complete their degree requirements in the
night school program.
(2) m.atriculated part-time students who will
eventually transfer into the day school
program to complete their degree require-
ments .
(3) non-matriculated students.
Day school students and matriculated night school
students 'must meet essentially the same admissions stand-
ards in order to begin coursework in their chosen area of
study. In the most typical case at Framingham, the part-
time students in the matriculated categories are house-
wives who withdrew previously from another college in
order to m.arry and raise a family and who are now returning
to school to finish their education. Non-m.atriculated
students normally are allowed to take courses of their
choice, so long as classroom space is available and they
have paid all required fees. High school graduates in this
19
latter category, regardless of previous academic attain-
ment, may apply for acceptance as matriculated candidates
In the night school program upon completion of eight ( 8 )
courses with a grade average of C. Inspection of the re-
cords of a 30 percent random sample of current night school
students In all three categories as of Spring of 1977 in-
dicates that over half had previous college experience be-
fore their enrollment at Fram.lngham.
Characteristics of Other Students and Program.s
Few studies dealing with the Interrelationship be-
tween older adults and their performances in higher educa-
tion could be found in the literature. However, it should
be noted that while systematic assessment Is a topic which
is frequently discussed, only recently has its use in the
field of education started to become an integral part of
the decision-making process (Worthen and Sanders, 1973 ).
There has always been a pool of high school graduates
who for a variety of reasons are unable immediately to
attend college. The Carnegie Commission on Higher Educa-
tion (1971) in one survey found that the main reasons given by
high school seniors for not immediately attending college
were "not enough money" (32 percent), "prefer to work"
(17 percent), and "not interested enough" (16 percent);
20
only 15 percent gave "poor high school grades, ability"
as the primary reason. While high achievers in high
school are more likely to enter college upon graduation,
admission trends of the early 70 's when compared to ten
years earlier show a decreasing proportion of enrollment
by this group in four-year colleges ( Science News
,
January 21, 1978 ) . Additionally, of the over one million
students who enter two-year and four-year colleges each
year, fewer than half complete two years of study and less
than forty percent com.plete four years of study, respec-
tively (Newman, 1971). Student disaffection with the
college environment, finances, marriage (for v:om.en gener-
ally), but not necessarily poor academ.ic records, were cit-
ed in the report as the primary reasons of many for drop-
ping their schooling.
One cannot conclude that those who postpone securing
a college degree have either abandoned education or lack
the prerequisite skills needed to complete a degree pro-
gram. In fact, a new attitude toward American higher ed-
ucation is emerging todai'- which emphasizes lifelong learn-
ing; the concept that life itself is a series of stages —
youth for education, adulthood for work, and old age for
retirem.ent — is rapidly becoming outmoded. In support of
the newer philosophy, the Carnegie Commilssion on Higher
Education (1971) has advocated service and work experience
21
by some students in their field of Interest prior to col-
lege admission. The report stresses that "society would
gain if work and study were mixed throughout a lifetime,
thus reducing the sense of sharply comipartm.entalized roles
of isolated students versus workers and of youth versus
isolated age. The sense of isolation would be reduced if
more students were also workers and if more workers could
also be students." It is well known that the average
American today has more leisure time, can look forward to
a longer lifetime, and has a good chance of losing his
occupation due to advances in technology. Thus it is not
surprising that continuing higher education’s share of the
total undergraduate student enrollment has in recent years
spurted ahead dramatically.
A good case in point is the comprehensive study of
postsecondary education completed in Massachusetts by Nolfi
and Nelson in 1973 for the Massachusetts Advisory Council
on Education. Extensive data were gathered from all public
and private institutions across the State which have eve-
ning programs. Additionally, 7 percent of the total post-
secondary student population was sampled with a return of
over 6000 completed questionnaires. Their findings in-
dicated that night school students, as compared to the gen-
eral population of Massachusetts, tend to be highly mot-
ivated, upwardly mobile fromi their parents' level of
22
education and jobs, middle class, and already employed in
professional and managerial jobs. The primary reason for
enrollment ,1s job advancement; cost of the education does
not appear to be a significant factor in choosing an in-
stitution. Not surprising, students select courses and
institutions respectively mainly because of the conven-
ience of hours and the closeness to home or job; the qual-
ity of the program does not appear to be an important con-
sideration in this decision. Men constitute about 6? per-
cent of the student population, and the percentage of
minority groups in these programs is equivalent to their
percentage in the population. The group as a whole tended
to be young (typically between 25 and 35) and many have had
some college experience prior to the enrollment in their
present program. Nonetheless, the authors found that for
all its positive virtues, continuing higher education in
Massachusetts had received little recognition and continues
to be viewed as the "step child" of American academic life.
In view of the fact that the age distribution of
students in higher education has shifted, it would seem
that precise and accurate information on the aptitudes of
older adult students should be considered to determine if
performance differences exist between them and day school
students. McGrath and From.en (1936) found that at the
University of Buffalo there was no difference between the
\
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performance of day and evening students on standardized
aptitude tests. Similar studies conducted by Farnum
(1958) and Zahn (196I) at other universities agreed with
these findings. They Indicated that both extension and
day school students on the average possessed equivalent In-
telligence quotients. Ulmer (I966) found that. In general,
evening students performed at least as well as their day
school counterparts, regardless of whether achievement was
measured by teacher-constructed or standardized tests. In
a related study, faculty members at the University of
Oregon, who were queried as to their view of continuing
higher education students* abilities, indicated themi to be
comparable to those of day school students (Dahle, 1968)
.
These data suggest that the abilities of continuing higher
education students are not a problem.
Wilde (1965), Clasen (1969), Sackett (I969) and
Frandson ( 1973 ) all indicated that the night school student
is more highly motivated than Is the day school student.
Faculty and administrator perceptions as well as student
attitude surveys serve as the basis for these findings. In
short, the literature on continuing higher education is
replete with references to the highly motivated older adult
learner.
Investigations of quality point average of continuing
higher education students has apparently been less studied
2k
than has been motivation. Only one study was found in the
literature addressed to this issue. Gibson (1962) invest-
igated the academic performance of 2000 university students
classified as either day or night school participants. He
found that continuing higher education students received
significantly higher grade point averages than did day stu-
dents.
Although there exists research which reflects favor-
ably on the motivation and performances of older adults,
there also exists literature which questions the quality of
continuing higher education programs. Perlman (1975) re-
ported that continuing higher education programs are gen-
erally not written about, they lack prestige and identity,
and they suffer from inadequate financial support. Dahle
CI968 ) found a tendency on the part of faculty to question
the quality of instruction and lack of rigor in grading in
continuing higher education courses. Dyer (1956), Houle
( 1959 ), Peterson and Peterson (i960 ), Sackett (1969)j and
Nyquist (1970) concluded that the coursework in these pro-
grams is not as challenging and worthwhile as it should be
Houle ( 1959 ) points out that the quality of courses is
the
problem which generates much of the criticism aimed at
these programs. Wilde (1965) evaluated the quality of ex
tension courses offered for credit at six state supported
colleges in North Carolina. Students and faculties
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indicated day school courses as being of better overall
quality. In a related study. Spikes (1976) reported that
Northern Illinois University students perceived day school
courses to be of a far superior quality when compared with
simxilar extension courses. Faculty involved in this study
indicated, the courses were comparable, vrith respect to
grading, Frandson (1973) studied a selected group of Uni-
versity of California at Los Angeles faculty and extension
students. He found that in general faculty are not m.ore
lenient in extension courses.
While the above research specifically comparing the
quality of night school and day school program.s is limited,
some investigators have, nonetheless, provided data on the
abilities of older adults and the level of learning in
night school programs. In summary, the inference that
older adult students are academically substandard cannot
be supported. However, the findings do indicate that night
school courses in at least some institutions tend to be of
lower quality than are their day school counterparts. It
is also apparent that miisconceptions about these program*s
may arise from a lack of available inform.atlon. The pre-
sent study was designed to provide accurate information
which would permit assessment of the general image of the
program, at Framingham, v/hile at the same tim.e establishing
V
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a research base for policy formulation. The fact that no
funds were allocated In the Massachusetts State College
System in 1977 for the support of institutional research-
on night school programs encouraged the investigator to
pursue the present study.
CHAPTER III
KETKODOLOGY
A data base that permits intelligent decision-making
is necessary for the planning and conduct of an education-
al program. In essence, the present study is a series of
investigations about the quality of the night school un-
dergraduate program based on:
(1) comparative information on the night school
and day school program, gathered from an
opinion survey of Framingham personnel, in-
cluding faculty (Study I),
(2) a comparison of the academic perform.ances in
their initial and later programme of former
continuing higher education students who
transfer into the traditional day school pro-
gram. as indicated by quality point averages
(Study II)
,
(3) a comparison of the overall quality point
averages of continuing higher education grad-
uates with those of day school graduates
(Study III )
.
The procedures utilized to collect the data for each
of these studies are described in detail in the present
chapter.
Study I
Purpose: To determ.ine what specific attitudes are held
27
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by regular faculty at Framingharn concerning thequality of the undergraduate continuing higher
education program. ^
Attitudes of career faculty toward a continuing
higher education program are important, not only because
of faculty responsibility for their own courses, but also
because of faculty influence on curricular and staff de-
cisions, Since it is evident that these program.s are not
now and may never be Independent from the day school pro-
gram, it is important to provide an avenue by which full-
time day school faculty can render expectations, apprais-
als, and judgements regarding continuing higher education
programs. Such responses accompanied by supporting analy-
sis should serve to strengthen these programs.
An opinionnaire was constructed to obtain data con-
cerning attitudes of Framingham personnel toward the un-
dergraduate continuing higher education program. In its
final form, the instrument consists of a list of 45 state-
ments utilizing two formats both with a 5-polnt response
scale. A description of the response scales used for
both formats is given in Chapter IV. The first section of
the instrum.ent consists of a list of 32 comparative state-
ments which are subdivided in three general areas. Area
One contains 10 items related to student characteristics
(inputs); Area TvfO consists of 14 items dealing with per-
ceptions of instructional characteristics of the program
29
(operations); and Area Three includes 8 items related to
student performances (outputs). The second section of the
instrument contains I 3 items related to the general op-
erational characteristics of the program (operations).
The subattributes in each category are m.ore explicitly
listed in Table 3 . 1 .
The opinionnaire was constructed to elicit faculty
response to each of these identified student or program
characteristics with respect to their comparison in the
night school and day school program, and operational
characteristics of the Framingham program. The list of
items comprising the opinionnaire were derived from a re-
view of the research in the area of continuing higher ed-
ucation and from concerns voiced by Framingham personnel.
Provision was made, through the addition of an open-ended
question at the end of the opinionnaire, for the respond-
ents to comment upon any omitted characteristic of the pro-
gram.
In order to check the quality of the instrumient, an
initial draft of the opinionnaire was administered to se-
lected faculty and administrators, after which they were
Interviewed by the investigator to secure suggestions for
the revision of the instrument. A copy of the final
opinionnaire is included in Appendix A of this report.
Identified
Student,
Instructional,
and
Program
Characteristics
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Prom the Framingham State College personnel roster,
a stratified random sample of ^15 staff members was se-
lected to respond to the opinionnaire
. This sample re-
presents over 25 % of the current roster membership, which
has not changed significantly in the past three (3) years
due to level funding. Prior to sampling, the roster was
stratified into four (4) categories, the first three of
which each contributed fifteen (15) persons to the sample:
(1) fifteen (15) administrators and librarians
who do not teach in the night school pro-
gram (Group 1),
(2) fifteen (15) full-tlm^e faculty who teach in
the night school program but rarely teach
the sarnie courses in both programs, and who
have at least three years of experience
at the college, have participated in the
night school programi for a minimum of three
sem.esters
,
and who taught in the program
during the 1976-77 academic year (Group 2),
(3) fifteen ( 15 ) full-time faculty m.embers who
routinely teach the sarnie courses in both
day and night school programs, and who have
at least three years of experience at the
college, have participated in the night
school program for a m.inimium of three
semesters, and who taught in the program
during the 1976-77 academic year (Group 3),
(4) zero (0) full-time faculty who have not re-
cently taught in the night school program or
who do not meet other of the criteria in
(2) and O) above.
While administrative and library staff are not
allowed to teach in the night school program, they
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nevertheless, have some first hand experiences with con-
tinuing higher education students. Full-time faculty in
categories ( 2 ) and ( 3 ) represent various subject matter
disciplines. Excluded from the present study were the
three administrators associated with the day to day op-
erations of the continuing education program and five
faculty members involved in the instrument validation stu-
dy.
The survey was begun on May 16, 1977, with the dis-
tribution of forty-five (45) opinionnaires
. On May 26, a
follow-up telephone call was made to all non-respondents.
By May 3 I, forty-three (43) completed opinionnaires had
been obtained from the originally selected sample. The
two (2) remaining non-respondents (both from, group (1))
were replaced by other persons within their category. The
survey was terminated on June 6, with the receipt of the
final two (2) opinionnaires.
Study II
Purpose: To compare academic performance in the contin-
uing higher education program, and the tradition-
al day school program by contrasting the per-
formance in the two programs of former contin-
uing higher education students who transfer into
the traditional day school program.
Because of the well-known phenomenon of grade in-
flation, the population from which a sample was drawn for
33
purposes of this study was restricted to those who had
transferred between programs in the period January, I973
to September
,
1976. Records at Framingham indicate that
250 matriculated continuing higher education students
transferred to the day school during this period of time.
Students in the population prior to transfer had declared
subject matter m.aj ors in the following broad academiic
divisions
:
(1) Humanities 15^
(2) Social and Behavioral Sciences .... 25^
(3) Natural Sciences and Mathemiat ics
. . 10/S
(4) Professional Studies 43^
(5) Undeclared yjg
A proportional random sample of forty (40) students,
stratified by broad academic divisions, was selected from,
this population. The stratified sample, representing about
one-sixth of the population who transferred between pro-
grams during this period of time, included 27 students
who graduated from the day school program, one student who
withdrew from the program, and 12 students still active in
the day school program^.
In this study, the same students have completed
coursework in two different environm.ents - night school
and day school. Does the performance of these students in
the two different environments support the unsubstantiated
34
claims of critics that night school grades are inflated
relative to those given in day schools? For each student,
the grades CA=4, B=3, ... £<=0) received in the night school
program were compared with those received ty the same
student in the day school program, by department (e.g.
Modern Novel vs. American Writers I, General Psychology
vs. the average of Child Psychology and Educational Psych-
ology, etc.). From official college transcripts, 186
matched courses between programs were secured for the
sample. Even though a majority of the students in the
sample had previous college experience, only those courses
taken at Framingham were considered for m.atching.
Table 3.2 provides an example showing both an of-
ficial transcript and the analysis identifying Instances
in which .courses had been taken in the same department for
both programs. The particular transcript displayed v/as
selected to illustrate a number of features of the analy-
sis, not all of which are typical characteristics of the
analysis of other transcripts.
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Inspection of the transcript and matched courses
reveals that the matching of courses is imperfect in
several respects t Cl) the pair of courses may differ in
the nature of what is studied (e.g. literature vs. writ-
ing); (2) the night school program., because it occurs
first, may contribute more introductory level courses to
the matches (e.g. Child Growth and Development vs.
Advanced Child Psychology); (3) when a student had a
different number of courses in a given department in each
setting (e.g. Education) the average of the courses in
each setting was used to give the quality point average.
Because the day school program does not use a +, - grading
system whereas the night school does, the +, - notation
was not considered in the computation of a student's
quality point average. Additionally, courses taken pass-
fail (P-P) could not be used in the present study and
matches could not be made for many of the completed
courses. The present approach, nonetheless, seem.ed to be
a workable compromise between what is ideal and what
constitutes a realistic set of procedures.
Study III
Purpose: To compare academic performance in the continuing
higher education program and the traditional day
school program, by com.pa.ring the overall quality
point averages of continuing higher education
graduates with those of day school graduates.
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A stratified random sample of forty (ilO) students was
selected from eacn of the following two (2) populations:
1976 and 1977 graduates of the continuing higher educa-
tion and day school programs. Thus, 80 students con-
tributed data for Study III. Eliminated from the sample
were students who had transferred between programs. Stu-
dents were restricted to those who had a subject matter
major offered in both programs. For Instance, missing
from the sample are Earth Science majors, since this major
is not offered in the night school program.
Students in the population possessed subject matter
majors represented by the following broad academic
divisions
:
( 1 ) Humanities
( 2 ) Social and Behavioral Sciences..
,
( 3 ) Natural Sciences and I^.athematics
( 4 ) Professional Studies
Stratified random sampling was undertaken in accord with
this analysis.
The data of interest were the individual students'
final quality point averages. Since Framingham calculates
quality point average without grades received elsewhere,
the quality point average for each student in the sample
could be secured directly from the graduate's college
transcript
.
•CHAPTER IV
ANALYSIS OP DATA
For each study, an overview of the analysis is first
given followed by a detailed presentation of the data.
Study I
Purpose: To determine what specific attitudes are held by
regular faculty at Framingham concerning the
quality of the undergraduate continuing higher
education program.
An opinionnaire was completed by three groups of
selected Framingham personnel to supply the investigator
with their perceptions of the continuing higher education
program. The responses to the opinionnaire were first
tabulated and the mean for each question was recorded.
The data were organized in a form suitable to preserve the
trichotomous staff classification scheme. The mxeans were
converted to ranks in order to determine the relationship
am.ong the listed variables. Kendall’s Coefficient of
Concordance was employed on the ranks to determine to vrhat
extent faculty and administrators responded differentially
to the statemients.
Responses to the initial 32 comparative statements
dealing with inputs, operations, and outputs were scored
39
^0
as follows:
school students strongly superior
C2; day school students slightly superior
C3) no difference
school students slightly superior
C5 y night school students strongly superior
A sixth response, don’t know (6), was included for use only
if the individual had no knowledge of the characteristic,
but was not utilized in determining averages. The average
of the responses by each group of personnel for each item
was determined. In interpreting these averages, it is im-
portant to bear in mind that values around "2" and "4"
reflect a slight favoring of the day school and night
school students respectively. Averages around "3" indicate
no perceived difference between the students. Descriptive
indices relating to student abilities and motivation are
displaye(3 in Table 4.1.
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For all three groups the means of means presented
in Table 4.1 indicate that night school students are per-
ceived to be at least equal to day school students. The
item means for student motivation^ spoken expression, and
vocabulary tend to favor slightly night school students
^^i^iy consistently across the three respondent groups.
In the other categories, there appear to be few differences
in the perceptions of students. It is also clear from
Table 4.1 that many respondents were unable to Judge som.e
characteristics and, therefore, used "don’t know" as a
response. For example, examdnation of individual opinion-
naires indicates that "don’t know" was used consistently
by personnel with a humanities background, across all
three groups, when responding to quantitative abilities.
In summat’y, the findings suggest there does not exist wide
variability in the perform.ances of students in the two
program.s
.
Kendall’s Coefficient of Concordance (W) was utilized
to determine to what extent the three groups concurred, or
showed "concordance". In order to calculate Kendall's W
statistic, the mean responses from Table 4.1 were initially
converted to ranks indicating to what extent night school
students most exceed day school students on the various
dimensions. For instance, in Group 3 (faculty who teach
^3
the same courses In both programs) "student motivation"
was the area that is ranked number "1". This item re-
ceived ranks of 3 and 2 from Group 1 and Group 2 re-
spectively. The rank orderings are presented in Table
4.2. Each column was then totaled and compared with
values that would have been received if the Groups had
agreed exactly. For example, if each Group had top ranked
"student motivation", then this column would total "3"j
and a column uniform.ly lowest ranked would total to " 30 ".
As can be seen, the column sumis of ranks range from 4.5 to
29 suggesting substantial, but not perfect agreement.
Table 4.2
Ranks of Mean Responses to
Identified Student Characteristics
Group Comparative Statements
1 2 5 7 8 10 11 13 16 17
1 3 10 9 5.5 8 1 4 2 5.5 7
2 2 8 10 6 5 1 7 3 4 9
3 1 8 10 5 9 2.5 7 2.5
4 6
Sum of
Columns
(Tj ) 6 26 29 l6 .
5
22 4.5 18 7.5 13.5 22
The three sets of ranks so computed were then com-
pared using Kendall's W statistic.
For Kendall’s W statistic:
W = variance of rank surnis
maximum possible variance of rank sums
The above ratio may be reduced to:
For the data in Table 4.2 we find:
W = 12(6^ + . . . + 22^)
9(Vo)(99)
3(11)
9
W = .88
There is apparently a high degree of "concordance" am.ong
the three groups for this section of the present study,
since the variance of the rank sums is 88 percent of the
possible maximium.
According to Hays (1972) the value of Kendall’s W
statistic is somewhat difficult to interpret directly in
term.s of the tendency for the rankings to agree. However,
the value of W is algebraically related to the average
value of the Spearman Rank Correlation Coefficient (rg),
which is more readily interpretable
.
average r mW - 1
m - 1
Calculated value: average r^ .82
^5
If we took the 3 possible pairs of groups and found r
s
for each pair, the average rank correlation would be .82,
a relatively high correlation coefficient. Both this
statistic and Kendall’s W statistic indicate that the
groups are in quite good agreement in their perceptions
of the identified student input characteristics.
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The data presented in Table ^.3 disclose clearly
several interesting differences between the day and
night school programs
. It can be seen that the avera.ge
responses by each of the respondent groups for most items
show a tendency to favor the day school program. This is
more markedly true for the typical perception of quality
of courses, variety of courses, laboratory experiences,
extra help given students, and guidance and counseling of
students
.
The consistency of responses between the three
groups is indexed by Kendall’s W statistic and the average
Spearman Rank Correlation Coefficient r_
.
s
Calculated values: W = .76
average r^ = .74
In summary, the data in this portion of the present study
indicate that Framingham personnel have reservations con-
cerning the instructional component of the continuing
higher education program, and a value of W = .76 suggests
there is fair consistency between the three groups in the
degree to which various facets of instruction differ for
night and day school programs.
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ihe Individual means for all three respondant
groups presented in Table I’eveal that the performances
of both groups vfere Judged to be com^parable
. Hov:ever, it
is evident that night school students were superior in the
tendency to participate in class discussions. In the areas
of class attendance and positive attitudes toward learning,
night school students were Judged to be slightly superior.
There appears to be little difference between the students
in the other categories.
Kendall’s W and Spearman’s average r„ statistics were
s
again computed to ascertain the extent of agreement among
the three groups of Framingham personnel.
Calculated values: W * .80
average I’g « .77
These statistics shovr a rather strong correlation between
«
the responses for the three groups.
A 5-point Likert response scale was utilized for the
thirteen items dealing with other operational character-
istics found in the second section of the opinionnaire
.
Each item was scored on a 1 - 5 scale for a strongly dis-
agree (1), disagree (2), undecided (3), agree (^), and
strongly agree (5) response. A sixth response, ”NA” (6),
was Included for use only if the individual felt the
statement was not applicable to him, but was not utilized
51
in dGtGmnining avGrEges. Obviously
^
a higb scofg indie—
atGS agrGGiTiGnt that thG oparational characteristic is prG-
SGnt. ThG avGrage of the rosponses by Gach group of
pGrsonnGl for Gach itam was computad, and thG data arG ra-
portad in Tabla 4.5.
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The data in iable 4.5 show the three groups responded
quite similarly for all statements with the exceptions of
33j 43 , and 45 to which the responses of both faculty
groups differed froni that of administrators. The faculty,
but not the adm.inistrators
,
feel that present salaries and
support services are inadequate and the night school pro-
gram needs upgrading. Positive agreement between all
three groups was expressed for the statements concerning
night school staffing, willingness to teach new night
school courses, and the superior reputation of the day
school program. Responses around " 3 " were recorded be-
tween all three groups for the remaining seven statements
in this category.
Again with each group of items listed in Table 4.5,
means were rank ordered, and the ranks for the three
groups correlated.
Calculated values: W = .86
average r = .85
These analyses indicate a strong agreement between the
responses for the three groups for the last section of
the opinionnaire
.
Study II
Purpose: To compare academic performance in the
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continuing higher education progran and the
traditional day school program by contrasting
the performance in the two programs of former
continuing higher education students who
transfer into the traditional day school program.
As described in Chapter III, the grades received In
the night school program by a given student in the strati-
fied sam.ple were compared with those grades received later
by the same student in the day school by department. The
mean quality point average for each student in the sample
was calculated for both environments. Most of the courses
used in calculating quality point averages in Table 4.6
were intermediate level courses. A summary of the collect-
ed data is shown in Table 4.6.
Table 4.6
Quality Point Averages (QPA) for Matched Courses
Academic No. of
Area Matched
Pairs of
Courses*
QPA
(Night School)
QPA
(Day School)
Humanities
Social
49 3.5 3.6
Sciences
Nat. Science
66 3.4 3.5
and Math
Professional
28 2.6 2.6
Studies 43 3.4 3.6
*The word pair, as used here, includes a few instances in
which a student took 2 courses in one setting and 1
course in the other.
With the exception of natural science and mathemat
ics, the achieved quality point average in each broad
\
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academic area Is higher for the day' school component.
Inasmuch as the quality point average for the total Fram-
ingham student body has fluctuated around 2.8 during the
past few years, inspection of the data indicates the stu-
dents in the sam^ple performed at a level that was above
average at night and then continued this performance
after transferring to the day school program. The higher
values for the sample can be partially accounted for by
the fact that the matches, in many cases, reflect courses
taken in the student’s major or minor area of concentra-
tion, areas in which they would tend toward their best
performance. Also, the data indicate that the students
in the sample did not perform as well in natural science
and miathematics as they did in the other three areas of
study, however, grades in the sciences and m.athematics
are lower overall at Framingham, and for that matter, at
most colleges nationally. Regardless, the point to be
made is that the data suggest that the students were con-
sistent in their performance for the two different en-
vironments.
The difference between each pair of quality point
averages (day school minus night school) was recorded.
The data yielded the following means and variances:
X - 3 . 23 , s^ = .30 (night school program); X = 3.35,
\
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s -
.33 Cday school prograir)
. A t-test using a 0.05
level of significance was used to test the null hypothesis
of the present study.
Hypothesis I. There is no significant differencebetween the mean quality point average for each
student's matched night school and day school
courses
.
^0=
“d
= 0
Test: Reject if calculated t^2.02 (t .05,39)
Calculated value: t = 1.48
Since the value of t is less than 2.02, the alternate
hypothesis is not supported by the data. It m^ay be con-
cluded from this analysis that the null hypothesis of no
difference in grade achievement for the two different en-
vironm.ents cannot be rejected, but take note that the
difference observed was in the opposite direction of that
suggested by those who imply night school grades are in-
flated.
Some readers when confronted with these data will re-
spond by saying that only highly motivated, superior stu-
dents transfer between programs. This does not appear to
be the case, as will be substantiated by the following
study. This portion of the study has only demonstrated
that grade achievement in a given department for the two
different environments appears fairly consistent for a
given student.
study III
Purpose: To compare academic perform.ance in the
continuing higher education program and the
traditional day school program by comparing
the overall quality point averages of con-
tinuing higher education graduates with those
of day school graduates.
If it can be shown in a given institution of higher
education that the faculty and administrators view older
adult learners with high regard (Study I), that the grade
achievement in both environments (night school and day
school) is essentially the same (Study II), then it is of
interest to compare quality point averages of the gradu-
ates of these program.s to assess their overall perform-
ances
.
Stratified random sampling was undertaken in accord
with the. method described in Chapter III. The subjects
in the present study were 4o graduates of the night school
program and 40 graduates of the day school program. The
data yielded the following means and variances: X = 3-16,
s^ = .16 (night school graduates); X = 3*20, s = .19
(day school graduates). A one-way analysis of variance
miodel was used to test the null hypothesis of the present
study. A summary of the data is shown in Table H.l.
Hypothesis II. There is no significant difference
between the m.ean quality point average of part-
time night school graduates and the m.ean quality
point average of day school graduates.
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H : m , = 0
o d
Table 4.7
Sunijnary of the Analysis of Variance
Source Deg-Freedom Mean Square F Value
Total 79 .173
Program 1 .025 .142
Error 78 .175
For hypothesis II of no program effects, an F equal
to 3.92 is required for rejection at the five percent
level; the obtained F of 0.142 is far below this value and
so we may conclude with confidence that hypothesis II
cannot be rejected.
CHAPTER V
SUM'^ARY, CONCLUSIONS, AND RECOI'I^ENDATIONS
S ujnmary
In recent years while the number of college age
youth seeking admission to the full-time day model of
higher education has declined, the number of older adults
seeking admission to part-time continuing higher education
programs has spurted ahead dramatically. Continuing higher
education students comprise about percent of the college
population in Massachusetts today - a statistic that has
received little recognition by many administrators and
faculty in higher education. The unplanned rapid growth
in night school programs, however, has not taken place
without ^om.e concerns being voiced. Historically, skeptics
have maintained that the level and quality of learning
associated with night school programs is suspect, and the
present hasty recruitment of older adult students is
thought by some to be for self-serving reasons - to pay
the bills and keep institutions afloat in the marketplace.
Unfortunately, lagging behind the growth in programs
directed toward the needs of an older adult clientele has
been the use of strategies to evaluate these program.s.
Rightly or wrongly, there are miany viho perceive continuing
60
(^1
higher education programs as substandard; with lim.ited
institutional research on these programs there is alm.ost
no evidence to refute or confirm this notion.
The present study ejcamined the im.age of the under-
graduate continuing higher education program at Framingham
State College, and at the same time, gathered baseline
data for the comparison of night school and day school
students. More specifically, the present study was de-
signed to investigate the (a) perceptions that Framingham
personnel, including faculty, have regarding the under-
graduate continuing higher education program, (b) perform.-
ance in their initial and later program.s of former night
school students who transfer into the da^/" school program.,
(c) com.parison of quality point averages of night school
graduates with those of day school graduates. The data
used in this investigation were collected both by means
of an opinionnaire completed by Framingham, personnel and
by inspection of official college transcripts. The iden-
tified research purposes were attained through use of
descriptive and statistical procedures.
The present study was undertaken in the belief that
continuing higher education should have a research base.
Tangible evidence on the effectiveness of an educational
program is warranted to inform opinion 8.bout a program.'
s
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worth. Stereotyped perceptions, if they exist, need to be
identified and corrected. In summary, accurate assessment
of specific program characteristics must be undertaken be-
fore authenticated community criticisms can result in
necessary revision.
Conclusions
An analysis of the data of the present study permits
the following conclusions:*
1. Framingham personnel, when given comparative
statements concerning the capabilities and mntivptinn of
continuing higher education and day school students, per-
ceived night school students to perform at least as well
as their day school counterparts and in the areas of mo-
tivation, spoken expression, and vocabulary Judged themi to
be slightly superior.
2. Framingham personnel, when given comparative
statements concerning instructional characteristics of the
continuing higher education and day school program.s tended
to rate the day school program, slightly superior in the
areas of quality of courses, variety of courses, laboratory
experiences, frequency of testing, competence of faculty,
*The subattributes in each category in conclusions Cl-^)
are more explicitly listed in Table 5.I.
6 **
effective use of existing resources, extra help given
students, and guidance and counseling of students. Other
aspects of instruction, such as time spent to organize
lessons, development of workplace skills, and faculty
sensitivity to student needs were Judged to be com.parable
for both programs.
3» .Fram.ingham personnel, when given comparative
statements concerning the performtances of continuing
higher education and day school students, perceived con—
tinuing higher education students to perform at least as
well as their day school counterparts and in the areas of
class attendance and positive attitudes toward learning
were Judged to be slightly superior. Continuing higher
education students were Judged to be superior in the ten-
dency to participate in class discussions.
4. Framingham personnel, when given statements con-
cerning operational characteristics of the continuing
higher education program, indicated a willingness to teach
new night school courses, agreed day school faculty should
be given '^first refusal" on night school courses they are
qualified to teach, and agreed that the general reputation
of the day school program is superior to the night school
program. Both faculty groups, but not the administrators,
agreed that present continuing higher education salaries
and support services are inadequate and the overall pro-
gram is in need of upgrading.
5. A comparison of the academic perform.ances by
former continuing higher education students who transfer
into the traditional day school program in their initial
and later programs as indicated by quality point averages
of matched courses revealed no significant difference in
their performances in the two programs. These students*
mean QPA on continuing higher education matched courses
was 3
•
23 } whereas that on similar day school courses was
3.35.
6. A comparison of the overall quality point average
of continuing higher education graduates with those of day
school graduates showed no significant difference between
the two groups. The mean QPA of continuing higher educa-
tion graduates in the sample was 3.16, whereas that of day
school graduates in the sample was 3.20.
Table
5.1
Framingham
Personnel
Perceptions
of
Identified
Student,
Instructional,
and
Program
Characteristics
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Recoimnendations
Ths following I’ocoimnonda'tions for* progrp.ir Impnovo —
ment and future research are suggested from the investi-
gator’s analysis of the data and from inherent familiarity
with continuing higher education at Framingham State
College
,
1. Problems which plague the continuing higher
education program at Framingham include lack of recogni-
tion, inadequate support services and counseling of stu-
dents, inefficient use of resources, and indifferent facul-
ty recruitment. The last item is no doubt related to sal-
aries which faculty judge to be substandard at best. Of
course, the present study examined only selected aspects
of the program and relied upon personnel perceptions as
the main 'source of evidence. If data were gathered from
additional sources such as from, students and adjunct facul-
ty, the list would likely grow. Further research is called
for to clarify issues where the faculty perspectives pre-
sented in this study differ from those of other interested
parties. Nonetheless, a conscious attempt by program
administrators to provide com.petent and efficient services
is clearly required for program, imiprovement
.
2. An important finding of the present study is the
indication that the intellectual attainment of night school
67
students is. on the average, at least comparable to that
of day school students. This finding has implications for
teacher anticipation of the educational level of the night
school student body. Additionally, the community and em-
ployers should know that the graduates of these programs
compare favorably with day school graduates. Further re-
search is called for in order to cross-validate these
findings, and debunk, once and for all, the myth that
college age youth perform at an educational level higher
than that of degree seeking older adults.
3. The foremost service evaluative research can
achieve is to identify aspects of a program where up-
grading is desirable. The reputation of the instructional
component of the night school program at Framingham does
not appear to be ill-deserved and the several specific
defects serve as a basis for imprecise and m.isguided
condemnation of the total program. The inequities in the
two programs are even more shocking in light of the fact
that night school students as compared to day school stu-
dents pay more tuition per course, and some of the profits
from this program support day school activities. Changes
will be required in the instructional component of the
continuing higher education program if older adults are to
reap the benefits of a quality education.
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‘I. The undergraduate continuing higher education
progranB at the ten-campus Massachusetts State College Sys-
tem should be recognized as an asset of great value - a
public alternative higher education system which provides
educational opportunity for older adults. Hotrever, con-
tinuing higher education within the System as It now ex-
ists is not as diverse or responsive as It might be. For
example, there is no articulated set of objectives govern-
ing growth, resources, offerings, or the like. There has
been no systematic needs assessment of older adults, an
essential first step if offerings are to be consumer-
based. There continue to be wasteful competition and du-
plication of offerings by sister institutions within some
geographical locations. Further study is called for to
increase efficiency, cooperation, and coordination within
the Massachusetts State College System.
5 * Vigorous effort should be put forth to com.pensate
for the past neglect of scholarly study of continuing high-
er education programs. Inasmuch as students tend to enroll
in the most geographically available continuing higher ed-
ucation program, it is incumbent upon each program to pro-
vide evidence of its overall quality. The design used in
the present study - one which categorizes information in
terms of inputs, operations, and outputs - could serve as
one approach for such assessm.ents
.
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APPENDIX A
FACULTY OPINIONNAIRE ON THE
UNDERGRADUATE CONTINUING EDUCATION PROGRAF
D JUSTIN McCAimfY. PNCSIOCNT
^&?n/nt4mu>€aM
0/7C/
Dear Colleague:
tt ^
of you already know, I am examining the goals and objectives of the
^
dergraduate Continuing Studies Program. A part of my project* involves an opinion surveyoTTHmingham personnel eliciting their perceptions of student and program characteristicsUltimately, my project will provide information that may help the college determine how best
o administer this growing Program. Your completed opinionnaire will be a valuable
contribution.
The opinionnaire is designed to take about 15 minutes to complete. I want to stress that
all responses will be held in complete confidence. As you will note, you are not identified
either on the instrument or on the attached envelope in which you will return the opinionnaire.
1 thank you in advance for your cooperation. <
John T. Murray
Associate Professor-Physics Dept.
(1) Highest Degree Earned (check only one)
:
I I Bachelor's Master's Master's + 30
.
{^Doctor's | | other (specify)
graduate points
(2) Sex
I I
Male
i I Female
C3) Age^
^
1 I 20-30 Q 31-40 41-50 Q over 51
(4) Major Assignment (check only one):
I I
Teaching j | Administration | | Librarian ) | other (specify)
(5) Number of years of college level experience
(a) Teaching (day school)
(b) Teaching (night school)
(c) Administration
(d) Librarian
(6) In what department do you have an appointment?
(7) Approximately how many semesters during the past three years have you taught the
same course simultaneously in both the day school and night school programs?
This survey is part of a series of studies that will be the basis of a Doctoral
Dissertation at the University of Massachusetts,
Faculty Opinionnalre
on
Undergraduate Continuing Education Prograa
II j
of the statements on this opinionnaire expresses a fe*ling or attitude toward the
Education Program. You are to indicate, on a five-point scale, thedegree to which you believe each student or program characteristic is superior in the day
or night school by circling the appropriate response. The five responses are: day school
students strongly s^>erior (1) or slightly superior (2); no difference (3); night school
students slightly si^erior (4) or strongly superior (5). A sixth response, don't know (6),has been included for use only if you have no knowledge of the characteristic.
Please insure that only one number is circled for each of the items. Remember, you are
**pr*sstng your feelings toward only the undergraduate programs at this college.
Part A SBtddmnt Characteristics Day School Students Night School Students
CoWare day school and night school Strongly Slightly No Slightly Strongly don't
undergraduate students with respect to: Superior Superior Difference Superior Superior know
1. Student motivation
2. Adequacy of student preparation
3. Completion of homework assignments
4. Class attendance
5. Retention of past learning
6. Tendency to participate in
class discussions
7. Written expression
8. Quantitative nbitities
9. Tendency, once enrolled,
to complete a given course
10. Spoken Expression
11. Creative skills
12. Performance on exams
13. Vocabulary
14. Aptitude for future learning
15. Positive attitudes toward learning
16. Reading comprehension
17. Problem solving abilities
18. General educational growth
as a result of couracwork
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
•5
S
5
S
5
5
5
5
5
5
S
5
5
S
5
S
S
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
Part B Pronraa CharacttrUtl c* Day School Prograa Niiht School Proir
Compare t)te day achool amd night achool Strongly Slightly No Slightly Strongly Don't
Undergraduate prwgrama with reapect toi Superior Superior Difference Superior Superior Know
ID. Quality of couraaa 1 3
30. Variety of couraae ' 1 3
31. Plealblllty of couree achedule 1 3
33. Effective uee of exlatlng reaourcea 1 3
3S. Laboratory •x|>erleno»a 1 3
34. Prequency of teatlng 1 3
35. I'Bciilty aeneltlvlty to atudent needa 1 3
30. Time apent to organlxo leaaona 1
37. Extra help given atudenta 1
38. Ciuidance and counaellag of atudenta 1
3D. Competence of faculty 1
so. Performance of faculty 1
51. Information for careor determination 1
S3. Development of workplace akllla
5
5
5
5
5
5
5
5
5
5
5
3
5
3
4 5a
4 5a
4 5a
4 5a
4 5a
4 5a
4 5a
4 5a
4 5a
4 5 ' a
4 5 a
4 5 8
4 5a
4 5 a
Pleaae Indicate your oplmlon on each of the following atatementa
by circling the •PP;'”*”’****
rlanon.e ^e five rewonaea arel atrongly dlaagree UK dlaagree (3). undecided (5 . agree
14)! atrongly agree (5)!^A alxth reaponae. "NA". la to be
uaed If you feel the queatlon no
applicable to you.
Part C Qperattooal Charecterlatlca
Strongly
Dlaagree Dlaagree Dndec Ided fcgtee
stroagiy
*1^* NA
55. Relative to other camgwnaatlon
received from the Imalltutlon, I view
the continuing education aalary aa
being adequate.
54. Vlaltlng ataff In tl«e Continuing
rducatlon Program are well read In
and knowledgeable akmut their
aubject flelda.
35. Por the altuatlon **»re 1 have taught
the aame courae In both programa, more
factual material la covered In the
day achool courae.
4 5 NA
4 5 NA
4 5 NA
Strongly
Disagree Disagreg Undecided
36. I have devised new teaching strategies
to get night school students excited
about my course. 1 ? x
37. With respect to night school staffing,
day school faculty should be given
"first refusal" on courses they are
qualified to teach.
38. It is unlikely that one can adequately
cover the equivalent of a day course
in 16 three-hour meetings. i
39. Only lower division courses are
offered in the night school
undergraduate program. i
40. Higher grades are given at night
than would be the case for an
equivalent course in the day school. 123
Strongly
Agree Agree na
4 5 NA
4 5 NA
4 5 NA
4 S NA
4 S NA
41. 1 am willing to teach a new course
and/or a course requiring a new
preparation in the night school
program. 1 2 3 4 5 NA
42. Due to feelings of accomplishment,
night school teaching is more en-
joyable than day school teaching. 1 2 3 4 5 NA
43. Support services (duplicating,
secretarial help, etc.) are made
available to the night school faculty. 1 2 3 4 5 NA
44. The general reputation of the day
school program is superior to the
night school program. 1 2 3 4 5 NA
45. I am satisfied with the present
Undergraduate Continuing Education
Program and see no need for upgrading
the Program. 1 2 3 4 5 NA
Comments: In the space provided below, I invite any comments on the undergraduate night
school program: advantages, disadvantages, changes you would like made.
End of faculty Opinionnaire. Thank you for your cooperation.

